Best Practice #6:  Match assessment tools to the task and present criteria up front.  
Pat Reis

MHS/FMS Teaching Advisor

Performance tasks are usually more open-ended, don’t have a single correct answer, and require students to explain and justify their answers.  Some strategies require students to work together in groups.  Performance assessment requires a different approach to scoring and grading.  Teachers need to use assessment tools that match the task and clearly define performance criteria using student-friendly language so that students have clear goals for their work.   (ex:  rubrics) 

Tools for alternate assessment tasks:   
1.  Classroom Observation:  Classroom observation is a form of ongoing assessment.  You can get cues from your students to find out when they’re confused, bored, frustrated, excited, motivated, etc., and adjust instruction accordingly.  Anecdotal notes can be used to record observations when appropriate.   
2.  Anecdotal Records:  Anecdotal records are notes that provide information about a student’s instructional needs, strengths and weaknesses, and development over a period of time.  Notes should be brief, focused, and objective.  Notes should be dated and recorded ASAP after the observation.  Anecdotal comments may be recorded in notebooks with a page for each student, on checklists, or on index cards.  Sample:

	Student:
	 Date:   

	Concept/Knowledge/Skill
	 Comments     

	End Punctuation:

· Period

· Exclamation mark

· Question mark
	

	Internal Punctuation:

· Comma

· Semi-colon

· colon
	

	Capitalization:

· sentence beginnings

· proper nouns

· pronoun “I”

· first word of quote
	


3.  Checklists:  This is a tool given to students before the activity begins that provides information on how students will be evaluated.  Checklists can provide feedback to students and teachers.  

4.  Rubrics:  A rubric is a tool used with authentic assessments.  It measures student understanding and performance against pre-determined criteria.  Evaluation criteria are usually listed in the first column; levels of performance are listed across the top row, and descriptions of levels of performance are listed on a continuum from lowest to highest across the rows.  A rubric is handed out in the beginning of an assignment or project so that expectations are known up front.  At the conclusion of the assignment or project, the rubric is used as a tool to determine student performance and for giving feedback.  Rubrics can be developed for any grade level in any subject area to evaluate process as well as content.  The advantages of rubrics are that they focus instruction, permit the teacher to more consistently and objectively assess student work, define performance standards, develop student self-assessment and peer-assessment competence, reduce the amount of time teachers spend evaluating student work, and improve communication by making it easier for teachers to give students informative feedback about their strengths and areas in need of improvement.  Scoring rubrics may be specific to an assignment or general enough to apply to many different ones.  There are options for using rubrics:  use an existing rubric "as is," adapt an existing one, or develop your own.  
Steps in developing your own rubric:
1. List the criteria that will be used in assessing performance, making sure they are aligned with your instructional goals and objectives.  
2. Write 4-6 different levels of performance across the top.  More makes it harder to get agreement among scorers; less makes it difficult to identify small differences between levels of performance.  Performance levels may be numbers (1, 2, 3, 4), or terms such as the following may be used (
· Needs work, Satisfactory, Good, Exemplary 

· Progressing, Basic, Proficient, Advanced  

· Beginning, Developing, Accomplished, Master

· Novice, Apprentice, Proficient, Distinguished

· Attempted, Acceptable, Admirable, Awesome

· Amateur, Semi-Pro, Professional, Hall of Fame

3. Write descriptions of the performance levels for the criteria on a continuum ranging from lowest levels of performance to highest levels.   It’s easiest to start with the best and worst levels of performance and then fill in the middle levels.      
4. After use, evaluate and revise the rubric as needed. 
5. There are two types of rubrics: analytic and holistic.  Analytic rubrics identify and assess components of a finished product.  Holistic rubrics assess student work as a whole.  Consider your purposes when choosing one over the other.  Holistic scoring is often more efficient, but analytical scoring generally provides more detailed information that may be useful in planning and improving instruction and communicating with students.  See the samples on the following pages.
	 Template for Analytic Rubrics

	 
	Beginning
1
	Developing
2
	Accomplished
3
	Exemplary
4
	Score

	Criterion #1
	Description reflecting beginning level of performance
	Description reflecting movement toward mastery level of performance
	Description reflecting achievement of mastery level of performance
	Description reflecting highest level of performance
	 

	Criterion #2
	Description reflecting beginning level of performance
	Description reflecting movement toward mastery level of performance
	Description reflecting achievement of mastery level of performance
	Description reflecting highest level of performance
	 

	Criterion #3
	Description reflecting beginning level of performance
	Description reflecting movement toward mastery level of performance
	Description reflecting achievement of mastery level of performance
	Description reflecting highest level of performance
	 

	Criterion #4
	Description reflecting beginning level of performance
	Description reflecting movement toward mastery level of performance
	Description reflecting achievement of mastery level of performance
	Description reflecting highest level of performance
	 


Total Score  __________
	
Template for Holistic Rubrics

	Score 
	Description

	5
	Demonstrates complete understanding of the problem. All requirements of task are included in response. 

	4
	Demonstrates considerable understanding of the problem. All requirements of task are included. 

	3
	 Demonstrates partial understanding of the problem. Most requirements of task are included. 

	2
	Demonstrates little understanding of the problem. Many requirements of task are missing. 

	1
	Demonstrates no understanding of the problem. 

	0
	No response/task not attempted. 


