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1.  What is differentiated instruction?

· Differentiated instruction is adapting instruction to respond to student differences.  When you differentiate instruction, you plan a variety of strategies that engage students and give them the opportunity to construct, reinforce, and strengthen understanding in the ways they learn best.  With variety, every student has more opportunities to acquire skills and knowledge and demonstrate what they have learned in a style that suits them best.  In planning a variety of strategies, you are bound to hit on the ways individual students learn best.  Using a variety of strategies in a differentiated classroom builds student interest education.  Using a variety of strategies supports strong learning styles and helps develop the weaker ones.  
· In a large class, the teacher is not planning for each individual student in a general education classroom; this would be impractical. 

2.  How do students differ?   No two students are alike.  Students differ in:

· ability.
· their learning styles.  (visual, auditory, tactile/kinesthetic)
· preferences in environment.  (warm/cool, noisy/quiet, still/mobile, flexible/fixed, busy/spare, light/darker)
· multiple intelligences.  (linguistic, logical-mathematical, spatial, bodily kinesthetic, musical, interpersonal, intrapersonal, naturalist, and existential)
· cognitive style.  (creative/conforming, essence/facts, whole-to-part/part-to-whole, expressive/controlled, nonlinear/linear, inductive/deductive, people-oriented/task or object-oriented, concrete/abstract, reflective/action-oriented, collaborative/competitive, interpersonal/introspective, easily distracted/long attention span, group achievement/personal achievement)
· prior knowledge, skills, and experiences.
· home environment.
· maturity level.
· self-esteem, self-efficacy.  (Self-esteem is fostered by being told you are important, valued, or successful.  Self-efficacy comes from stretching yourself to achieve a goal that you first believed was beyond your reach.) 
· culturally determined perceptions of school and learning. (ex—effusive or reserved in expressing ideas, group or individual work, value creativity or conformity).
· interests.
3.  Should struggling learners be taught the same curriculum as their

     classmates?

· All students should be given access to the same core curriculum content and skills.  Teachers should address the same concepts and skills with all students, but adjust the degree of complexity and level of support.  For example, a teacher might direct an advanced learner to more complex reading materials, Web sites, and independent projects, while providing a struggling student with reading buddies, models, demonstrations, graphic organizers, and more scaffolding in completing projects.  This enables all students to learn and use the same content and skills, giving struggling learners more support and encouraging advanced learners to expand their understanding and application of the key concepts.  

· Regardless of their individual differences, students are expected to master the same concepts and skills on State tests, so struggling learners should be taught the same curriculum as their classmates.

· All students should be given opportunities to develop their capacities as critical and creative thinkers.  It is not the case that struggling learners must master the basics before they can engage in critical or creative thinking.  Students will differ in the level of sophistication of their thinking and understanding.  

4.  How do I differentiate instruction for my students?  Some strategies

     that can be used to differentiate instruction:
a. Differentiate according to readiness.  Use a variety of strategies to assess students’ prerequisite skill level and prior knowledge.
b. Differentiate through use of multiple reading resources.  The textbook is often too difficult for all students on the grade level to read, so use multiple resources written on a variety of levels.  Use teacher-written and student-written materials.
c. Differentiate according to student interest.  Interest arises from topics that evoke curiosity and passion in students and in which they want to invest time and energy to learn.  Use a variety of strategies to tap students’ interests so that they’ll be more engaged and persistent in learning.
d. Differentiate according to learning style—aural, visual, and kinesthetic modes.  Varying teaching strategies makes sure that students will learn in a manner compatible with their own learning style while expanding their repertoire of alternative learning strategies.
e. Differentiate according to the theory of multiple intelligences.  There are at least nine “intelligences” or different ways of learning and thinking.  Each person has their own strengths, limitations, and interests.  Strengths affect the ease with which students learn and how they can best represent what they know and understand.  When planning, add variety to touch on a variety of the intelligences.
f. Differentiate using higher order questioning techniques.  While it is important to ask questions that require students to recall information, it is imperative that teachers ask leading questions to help students think critically at higher levels.  Vary questioning techniques to move students from concrete to abstract thinking—from comprehension to applications, analysis, synthesis, and evaluation.
g. Differentiate through a variety of activities involving different levels of difficulty.  Teachers can adapt activities to provide some students with more complexity and others with more scaffolding, depending on their readiness levels. (Examples of scaffolding include step-by-step directions, reteaching, and additional models.)  The best tasks are those students find a little challenging, but are attainable with a support system in place to facilitate success.
h. Differentiate through a variety of student working arrangements.  Students work in many patterns—alone, in pairs, in groups, whole class.  
i. Differentiate through a variety of opportunities to provide different levels of support, modeling, or coaching.  As students are working, teachers have the opportunity to offer more individualized support for those who need help and to challenge the thinking of those students who are independently and successfully completing their work.  Ask leading or challenging questions for them to explore.
j. Differentiate through a variety of teacher and student presentation modes.  Demonstrations, modeling, breaking information into small steps, team teaching, PowerPoint, video clips, transparencies, position in the room, etc.
k. Differentiate assessments—the way students demonstrate that they “got” it.  Assessments have the potential not only to measure learning, but also to promote it.  Plan a variety of traditional and performance strategies:  tests, portfolios, journals, projects, presentations, simulations, experiments, rubrics, student self-assessments, reports, class discussions, homework, notebooks, speeches, debates, skits, mock trials, etc. 
